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Abstract

Structural equation modeling research. The purpose of this study was to investigate
the fitness of the causal model of student social support, academic skills and
academic self-efficacy . The present study was a correlational study. The population
of this study included all tenth grade students in Shiraz who were studying in the
academic year 2019-2020. 200 of student (146 female students and 54 male
students) were selected using voluntary sampling method and respond to the
Student Social Support (SSSS), Academic Skills (SSI) and the Standard Academic
Self-efficacy Questionnaire. Data analysis was performed at both descriptive and
inferential method using SPSS22 and AMOS22 software. Bootstrapping method
was used to examine the mediating role of the variables in Amos software. Results
showed that the causal model has a good fitness and student social support was
positive predictor of the academic skills and academic self-efficacy. In addition,
academic skills have mediated role between student social support and academic
self-efficacy. In general, it can be concluded that student social support can increase
academic self-efficacy by increasing academic skills.
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Extended Abstract

Introduction

Self-efficacy is an important and key concept in Bandura (1997) social
cognitive theory and means the individual's perception of his ability to perform
an activity, create a consequence and deal with and control a situation.
According to this theory, one does not act on one's own skills, but on one's
own judgment of efficiency and effectiveness for a series of activities,
effectively dealing with difficult situations and achieving desirable goals. In
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this theory, all psychological and behavioral processes take place through a
sense of self-efficacy and personal mastery (Mohanna & Samani, 2017). Self-
efficacy determines the degree of perseverance, effort and endurance of
individuals. People with poor self-efficacy stop trying before they achieve the
desired result; but people with strong self-efficacy continue their efforts to
achieve the desired message. (Bandura, 1997; Tahmassian, 2012).

One of the most important aspects of self-efficacy is academic self-
efficacy. Students' beliefs about their ability to apply academic activities in
relation to their academic motivation. What learners believe about their
abilities in the educational process is defined in the form of academic self-
efficacy, which is based on Bandura's theory. (Vahhabi, Sayad, Sayadi, &
HajiSahne, 2018). Academic self-efficacy is a strong expression and predictor of
the level of achievement that students achieve. In the age of information
explosion, nurturing efficient people with high self-esteem who can learn
independently is far more important than transferring vast amounts of
knowledge (zeinalipoor, Zarei, & Zandinia, 2009). Since self-efficacy is a
variable state of the species and can be cultivated and developed in a way,
several factors can be involved in increasing it. Among these, social support is
one of the important variables that has been approved. Numerous studies have
shown that family and social environment (social support) play an important
role in cultivating talents and promoting self-efficacy beliefs (Scwartz, 2000).

One of the most important factors that affect or are affected by academic
self-efficacy is social support (Fooladvand, Farzad, Shahrarai, & Sangari,
2019). Cobb (1976) defined social support as the love, attention, and
assistance of family members, friends, and other people with whom one
interacts, and the understanding of the availability of people who feel valued.
In fact, social support refers to a social network that provides people with
psychological and tangible resources to cope with stressful living conditions
and academic problems (Cohen, 2004).

Belfid and Levine (2007) argue that academic self-efficacy is associated
with certain influential factors in the home environment. The family is the
first base that forms the link between the child and his environment. As
children grow older, their social interaction in the environment expands. .
With age, dependence on family and parents decreases and the individual
participates in various groups of his social environment and other factors
include his sources of social support (Bahar, 2010). Among these cases, we
can mention the peer group, in the development of the child, the role of
family and peers are different. Although the relationship between the child
and the parents is deeper and more lasting, the interactions between peers
have more freedom and equality, which can be the basis for the development
of competence and social justice, talent, love, etc. The river is counted
(Piaget, 1951; Biria, 1996). Academic social support is a variable that
considers parents, teachers, classmates and close friends as sources of
student support (Malecki & Demaray, 2002).

Another factor related to academic self-efficacy is the teaching of reading
skills. Teaching study skills has an effect on students' self-efficacy and
academic performance; therefore, it seems that it is possible to improve
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students' self-efficacy and academic performance by teaching them study
skills (Taghani, 2018). Familiarity of students with academic skills and the
use of effective learning strategies, on the one hand, will lead to their
academic success, and on the other hand, achieving success in education as a
positive experience will influence self-efficacy beliefs. (Soltani Majd,
Taghizadeh, & Zare, 2013). As a result, considering the effect of teaching
study skills training on students' self-efficacy and their academic
performance; it seems that it is possible to improve students' self-efficacy
and academic performance by teaching reading skills (Taghani, 2018).
Considering the importance of academic self-efficacy, and the significant
impact that this factor has on students' academic and scientific progress, The
purpose of this study was to investigste the cousal model of academic social
support, academic skills and academic self-efficacy.

Method

The present study was a correlation research type of structural equation
modeling research. The population of the study included all students
studying in the tenth grade of high school (with an average age of 16 years)
in Shiraz in the academic year of 2019-2020. The sample consisted of 200
students (146 girls and 54 boys) studying in the tenth grade of high school in
Shiraz in the academic year of 2019-2020, who were selected using
voluntarily sampling method.

Instrument

Student Academic Social Support Scale (Nolten, 1984): The scale includes 48
questions that examine emotional, social, emotional, informational, and
instrumental social support from teachers, parents, close friends, and peers. This
guestionnaire is based on a 5-point Likert scale (5) to never (1). This
questionnaire has 4 subscales (parents, teachers, classmates, close friends). In
the present study, Cronbach's alpha method was used to evaluate the reliability.
The results showed that the value of this coefficient was 0.92 for the whole
scale, 0.84 for parents, 0.93 for teachers, 0.86 for friends and 0.89 for
classmates, which indicates the optimal reliability of the questionnaire. Also, the
construct validity of this scale was confirmed using confirmatory factor analysis.

Academic Skills Scale (Alferis, Irfan, AlSayyari, AlDahlawi, Almuhaideb, &
Almehaidib, 2018): The final version of the Study Skills Scale (SSI) was used

to assess academic skills. This scale has 23 questions and five subscales of
text reading, concentration and memory, time management, emotional
management and other learning methods. This questionnaire is always on a
5-point Likert scale. In the present study, Cronbach's alpha method was used
to evaluate the reliability. The results showed that the value of this
coefficient for the whole questionnaire was 0.84, for reading, concentration;
time management and emotional management were 0.86, 0.89, 0.81 and
0.83, respectively, which indicates the optimal reliability of the
questionnaire. Also, the construct validity of this scale was checked and

confirmed by confirmatory factor analysis .



Biannual Journal of Applied Counseling (Spring & Summer, 2021 Vol. 11, NO.1) 4

Standard Academic Self-efficacy Questionnaire (Jing & Morgan, 1999): A 32-
item academic self-efficacy questionnaire that measures learner confidence in
taking notes, asking questions, paying attention in class, using a computer, etc.
on a five-point Likert scale (very low to very high). and each substance have a
value between 1 and 5. In the present study, Cronbach's alpha method was used
to evaluate the reliability. The results showed that the value of this coefficient
for the whole questionnaire was 0.89, for the components of talent; effort and
texture were 0.91, 0.89 and 0.87, respectively, which indicates the optimal
reliability of the questionnaire. Also, the construct validity of this scale was
confirmed using confirmatory factor analysis.

Research trend

According to the voluntarly sampling method that were used in this study, 5
of high schools in Shiraz that were voluntarly were selected. The venue was the
students' classrooms, and before presenting the measurement tools, explanations
were given on how to answer the questions, the purpose of the research, and the
need for their honest cooperation, and participants were asked to patiently
answer tool items. Unique requirements for research ethics regarding informed

consent and in particular part of the non-necessity of first and last name in the
questionnaires and cancellation of the Internet are observed.

The analyses of data
Data analysis was performed using Pearson correlation coefficient and
structural equation modeling by SPSS 22 and AMOS 22 stantistical software.

Findings

There are a significant correlations between most of the studied variables.
In the present research model, academic self-efficacy as an exogenous
variable, academic skills as mediating variables, and student social support is
considered as an endogenous variable. The values of model fit indices such
as df/y®, GFI, AGFI, NFI, TLI, CFl and RMSEA respectively were equal to
2.23,0.95, 0.93, 0.92, 0.91, 0.92, 0.061 and 0.15.

Student social support positively and significantly predicts academic self-
efficacy (p < 0.001, B = 0.32). Also, student social support is able to predict
academic skills (p < 0.001, B = 0.43). Inaddiation, academic skills predict
positive and significant academic self-efficacy (p <0.002, B = 0.21). The
results of Bootstrap test showed that academic skills plays a significant
mediating role in the relationship between both student social support and
academic self-efficacy. Thus, the mediation share of this variable in relation
to student social support and academic self-efficacy is 0.09 (p < 0.004).

Discussion

The aim of this study was to investigate the fit of the causal model of
social education support, academic skills and academic self-efficacy. The
researcher's findings indicate that student social support is able to predict
academic self-efficacy. This is consistent with the results of other similar
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studies(Fooladvand, Farzad, Shahrarai, & Sangari, 2019; Jamali, Nowruzi, &
Tahmasebi, 2013; Moradi, Dehghanizade, & Soleimani Khashab, 2016;
Deechuay, Koul, Maneewan, & Lerdpornkulrat, 2015).

The findings also showed that student social support can positively and
significantly predict academic skills. This is consistent with the results of
other similar studies (Burchinal, Roberts, Zesel, & Rowly, 2007; Ghane
ezabadi, 2018; Mortazavi Kahangi, 2016; Jones, 2008, Davarpanah, Nosrat
falah, 2017). In explaining this issue, it should be said that academic skills
help learners to cope with different learning situations more efficiently and
effectively; as new information is acquired, stored and used in subsequent
learning. In search of important resources that can help students develop
academic skills, we can refer to the child's social environment. (Shabani,
Sharifi, Mirhashemi, & Ebrahimi Ghavam, 2018).

Other findings showed that academic skills can predict academic self-
efficacy. This is consistent with the results of other similar studies (Shank
&Race, 1987; Zeinalpor, 2009; Wernersbach, 2011). Explaining this finding, we
can say that students who learn to study and learn skills; They believe in their
abilities and plan to do their homework and organize and supervise their
learning, so these students internalize the source of their success, that is, the
result of their efforts and endeavors in They know how to do homework, and
these people usually achieve more academic success by applying the strategies
they have learned, and students who are more academically successful will also
have higher academic self-efficacy beliefs (Bandak, 2016). In a study consistent
with the results obtained by Wernersbach (Wernersbach, 2011) showed that the
level of academic self-efficacy of students who passed the study skills course
increased more than other students.

Another finding showed that academic social support is able to predict
academic self-efficacy through the mediation of academic skills. Academic
social support generally refers to the support provided by the student's social
environment to the subject. According to (Burchinal, Roberts, Zesel, & Rowly,
2007), transition to high school is often associated with reduced academic
achievement, academic failure, and increased emotional stress in students.
Parents and educational environments and teaching social and academic skills
are among the factors that are necessary for high school students to face the
threatening social risks as well as better academic performance in this period.

Conclusions

Finally, the findings of the present study provided appropriate empirical
evidence to explain the causal model of academic social support, academic
skills and academic self-efficacy. According to the research findings, it
seems that by planning to provide areas of support for parents, teachers,
students and classmates by creating a platform and promoting constructive
interaction between school and community to help increase academic self-
efficacy. On the other hand, education policy and planning, considering the
importance of self-efficacy in students' psychological health, provide the
ground for the emergence of this motivation and related excitement. It is



Biannual Journal of Applied Counseling (Spring & Summer, 2021 Vol. 11, NO.1) 6

obvious that the society and the government will have a direct responsibility
in creating the necessary space for the growth of academic self-efficacy.
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