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Abstract

School counseling plays a vital role in training the future generation of the country. Thus, there is a
need to create a framework and clarify the roles and functions of school counseling programs. To this
end, the present study aimed to develop a professional school counseling model in Iran using the
qualitative content analysis method. First, upstream documents (Fundamental Reform Document of
Education (FRDE) and national curricula) and specialized school counseling texts were analyzed and
the underlying themes were extracted. Afterward, the data from the interviews with school counseling
experts (school counselors and experts) were analyzed. The analysis of the data revealed 180
subthemes, 59 main themes, and 21 core themes that were used to develop a school counseling model
with four components: foundations, management, services, and accountability. The foundations of the
model have two key aspects (belief and prospect). The belief component refers to fundamental beliefs
of education and prospect reflects an image of the ideal future. Moreover, management involves three
key aspects (planning, administration, and interactions). Planning specifies how the program is designed
and executed. Administration addresses the needs and procedures used for implementing programs.
Interactions refer to the position of programs and the systematic promotion of education. In addition,
services encompass two key aspects (inclusiveness and strategy). Inclusiveness refers to the coverage of
school counseling services and the strategy specifies the procedures for delivering school counseling
services. Finally, accountability involves two key aspects (evaluation and promotion). Evaluation
involves measuring school counseling services, factors promoting school counselors’ competencies, and
the requirements for acquiring such competencies. The professional school counseling model tries to
create a comprehensive and systematic framework for school counseling activities by using scientific
and culture-based theories to contribute to developing academic, occupational, personal-social, and
religious-ethical competencies of future generations.

Keywords: Professional model, School counseling, Upstream documents, Students

Extended Abstract

Introduction

Schools are the main institutions in charge of guiding students for intellectual, social, moral, psychological,
and professional development and play a key role in training quality and productive staff who can contribute
to the development of societies (Terrin & Triventi, 2023; Dinkmeyer & Carlson, 2010). In the course of
growth and education, students may face various challenges, needs, and decisions and school counselors can
help to improve the functioning of the school, students, teachers, and parents (Lambie et al., 2019; Shi et al.,
2014) to the extent that in many countries, the use of guidance and counseling programs has become an
integral part of the educational system (Dhal, 2023; Harris, 2013).

Some most important school guidance and counseling activities include individual and group counseling,
guidance, individual planning, systematic support, coordination, consultation, referral, accountability, and
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evaluation of program outcomes (Arfasa & Weldmeskel, 2020; Harris, 2013; Fezler & Brown, 2011;
Tavakoli et al., 2007). These activities have a positive effect on student progress (Brewington & Kushner,
2020) and support students and the school system (Hosseini Birjandi, 2012). Moreover, the administration of
counseling programs accelerates and facilitates educational goals and helps to solve the issues and problems
of the education system (Pincus et al., 2020).

School counselors, in the world, and consequently in Iran, face numerous and diverse challenges that lead to
role confusion and conflict (Vojdani Hemmat & Kalantar Hormozi, 2022; Holman et al., 2019). Thus, they
will not be able to fulfill their professional duties (Wilder, 2018), and as a result, school counseling programs
are not successfully implemented (Strear et al., 2018), which increases the possibility of counselor burnout
(Kim & Lambie, 2018) and failure to effectively fulfill students’ needs (Arrier & Griffin, 2018). Thus, such
challenges may disrupt the achievement of school counseling goals.

Currently, professional school counseling models are used in the world to create unity and coherence and reach
a comprehensive and systematic perspective of school counseling (BACP, 2015; Harris, 2013; Fox & Butler,
2007; Yeo & Lee, 2014; Lapan et al., 2003; Gysbers, 2000; Hui, 2000; Fischer et al., 1998). Such models can
provide a single framework for counseling and guidance activities and functions in schools. They also specify
the components of comprehensive school counseling programs, contributing to the design, coordination,
implementation, management, and evaluation of the school counseling program and ensuring that school
counseling services are provided to all students according to their developmental stages (ASCA, 2019).

Building upon the framework of the professional counseling model and using the comprehensive school
counseling program will lead to the professional and scientific advancement of counseling programs in
schools and education, and finally provide support to all participants in the school, including teachers,
principals, and parents, to improve the provision of services to students (Lapan et al., 2019).

A review of the history of school counseling in Iran demonstrates that counseling in education has undergone
severe changes and oscillations, and the absence of a general framework for counseling has caused the
suspension and lack of clarity of the identity, goals, tasks, perspectives, and functional areas of school
counseling. Thus, a professional school counseling model is needed to address such shortcomings. Moreover,
no study has yet attempted to develop a native, comprehensive, and basic model that regulates the basic
duties and functions of school counselors and responds to the diverse needs of students and the professional
needs of counselors. To this end, the main question addressed in this study is: What is the best professional
school counseling model for use in Iran and what are its characteristics?

Methods

Using a qualitative thematic analysis approach, this applied study aimed to develop a school counseling
model based on the data from upstream documents and the interviews with school counseling professionals
and school counselors.

The research population consisted of relevant documents and subject-matter experts. The required documents
were selected through purposive and convenience sampling. First, upstream documents related to the subject
in question including the Fundamental Reform Document of Education (FRDE) developed by the Supreme
Council of the Cultural Revolution (SCCR) and the Iranian National Curriculum (High Council of
Education, 2012) were searched. In the next step, previous studies in the literature on school counseling
including theories, principles, perspectives, programs, roles, services, and successful experiences of school
counseling in different countries (e.g. Davis, 2005"; Sink, 2005% Littrell & Peterson, 2004%) were reviewed.
The data in the second phase of the study were collected through semi-structured interviews with school
counseling experts, including faculty members who had experience working, writing, translating, and
teaching in the field of school counseling, and school counselors with at least 5 years of experience and at
least a master’s degree in counseling or psychology. The interviewees were selected via purposive and
snowball sampling, and the sampling procedure continued until the data were theoretically saturated, and no
new information was obtained after conducting 16 interviews in line with the established protocol (8
interviews with subject-matter experts and 8 interviews with school counselors). The interviews were
conducted with the participants’ consent and focused on discovering the components required for developing
a professional model of school counseling. The main questions asked during the interviews are as follows:

1. What needs does the school counselor respond to in the school?

2. What are the qualifications/competencies of a professional school counselor?

3. What are the characteristics of a suitable program for school counseling activities?

4. What do you know about the mission of the school counseling program and the mission of school

counselors?

1. Exploring school counseling (professional practices and perspectives)
2. Contemporary school counseling )
3. Portrait and model of a school counselor (school counseling)
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5. What services does the school counselor provide directly and indirectly to students?

6. How can the activities of the school counselor be measured and evaluated?

7. With whom and how should the school counselor collaborate to advance the goals of the counseling
programs and provide services to the beneficiaries (mainly students)?

8. How does localism occur in school counseling?

9. How are your proactive services as a school counselor?

10. What kind of student should be the output of schools and the education system? What is the mission
of the school counselor to achieve this goal?

The data collected from upstream documents and the interviews with the subject-matter experts were
analyzed using Braun and Clarke’s (2012) six-step thematic analysis approach: familiarizing with data,
generating initial codes, searching for themes, reviewing potential themes, defining themes, and publishing
the report. The subthemes extracted from the data were clustered into main themes. The main themes were
then merged into the core theme. Afterward, the components of the proposed framework were specified
following the comprehensive school counseling model (ASCA, 2016). The extracted components were
foundations, administration, services, and accountability. Since thematic analysis has an interpretive nature,
the coding procedure was performed by independent raters to maintain the reliability and validity of the data.

Findings

A total of 59 main themes extracted from the data were merged into 21 core themes that served as the main
components of the proposed model. Furthermore, these themes represented the four main dimensions of the
professional school counseling model proposed in this study as displayed in Figure 1:

Evaluation
Evaluating the school counselors
Promotion

Promoting school counseling services

Planning
Proactive planning for development

Accountability Preparing the students for the future life
and career

Inclusiveness

A holistic view to the delivery of

school counselling services Implementation

Implementing the plans based on the local
culture

Providing specific
developmental services at

different educational levels Administration

Service dehvery Integrating theory and practice in

education

Justice and inclusive coverage

of school counseling services Focusing on requirements and capacities

Strategies Balanced division of the tasks and time
Service delivery strategies Interactions

: ' Principles
Transferring school counseling P Promoting the attitudes toward school
services counseling

Systematic promotion of education

Beliefs

General beliefs of teachers about teaching and learning
Professional beliefs of school counselors

Prospect

Focusing on religious and national values in education
Promoting production and using indigenous knowledge
Evidence-based goal setting in education

Facilitating the development of standards in learners and the
learning environment

Figure 1. The components, key aspects, and main dimensions of the professional school counseling model

Discussion

The present study aimed to develop a professional school counseling model in Iran to draw a framework for
school counseling programs and to align school counseling goals with the school mission (Brewington &
Kushner, 2020). The professional school counseling model aims to reduce learning barriers and support



19 The Moderating Role of Age and Gender in the Relationship between Emotional ...

students’ academic, career, and social/emotional development (Lambie et al., 2019). The proposed model has
four key aspects as discussed below:

Foundations: This component has two key aspects; beliefs and prospects. The first key aspect accounts for
beliefs that induce and facilitate behavior, implying that the behavior of educators and teachers can be
predicted based on their beliefs, and creating common beliefs among other educators is one of the first steps
in developing and implementing school counseling programs. According to the findings from the present
study, education is a process that paves the way for fulfilling the divine nature, facilitates the natural growth
of the individual in various dimensions, and lays the foundation for conscious and rational choices, taking
into account individual and developmental differences in students. According to this perspective, human
beings are divine endowments and possess inherent dignity and capabilities that help them develop
constantly. Furthermore, the professional beliefs of the school counselor specify the direction of this
profession, and these beliefs include the school counselor’s vision of themselves, the school counseling
profession, and their belief about the school counseling program and its stakeholders.

Another key aspect of the proposed model is the prospect which defines the ideal conditions reflected in the
image of the ideal future. This component reflects the identity, direction, and future goals of the education
system. According to the professional school counseling model, the vision of the education system involves
the development of an Islamic, Iranian identity based on religious values and principles that can contribute to
providing a decent life for students and other members of the community. Accordingly, school counseling
programs attempt to localize the state-of-the-art experience by using research and scientific theories and
formulate high global and regional standards for the target community. The prospect is specified through
evidence-based goal setting, comprehensive vision, and attention to the growth of students in all respects.
Standards are another part of the school counseling prospect, which guide school counselors in directing,
planning, and implementing programs, and contribute to creating academic, occupational, personal/social,
and religious/moral competencies in students and improving communication in the educational environment.

Management: Management encompasses the three key aspects of planning, administration, and interactions.
Planning involves active planning for inducing growth and preparing teachers for future careers and life.
Proactive planning inducing growth focuses on preventive goal-setting, proactive behavior towards the
future, long-term perspectives, and future research into programs, and preparation of coherent content for the
career, academic, personal/social, and religious/ethical development of students. Students’ preparation
programs focus on preparing students for future careers and lives, developing their vocational competencies,
and discovering and directing students’ talents to turn them into productive staff. Moreover, developing life
skills can contribute to preparing students for family and social life in the future.

Another key aspect of management is administration, which involves the scientific implementation of the
programs based on social conditions and the local culture, the requirements and executive capacities of the
programs, and the balanced division of tasks and time in the programs. Counseling programs should be
executed based on scientific principles and the requirements and norms of the local culture of each region in
line with regional and local policies to provide support for multicultural students and adapt the programs to
the culture and context of the school and students. Moreover, the scientific execution of counseling programs
means the use of scientific theories in the process of education and the application of theories in life.

The executive requirements and capacities of the programs refer to the necessities, requirements, regulators, and
executive resources for school counseling development programs. Moreover, the executive necessities include the
formulation of management policies and requirements, systematic vision, quality division using new technologies,
and the development of information resources needed by the programs. Program systematicity refers to the factors
that lead to the better organization and regularization of programs, including the design of the evaluated program,
the simplicity and smoothness of the program, integrated management, efficiency and responsiveness, and the
focus on information. The program requirements refer to the factors that should always be present in the
programs, including compliance with ethical issues in all services, dynamism and flexibility according to the
needs, innovation, and creativity in school counseling programs. Finally, the program resources include human,
financial, and communication resources in school counseling programs.

The balanced division of tasks and time in school counseling programs implies that firstly, school counseling
programs are activities in which all teachers and school staff participate, and it is necessary to divide the
roles and tasks between them in a proportional and balanced way. Moreover, the school counselor has the
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most important functions including counseling roles such as guidance, coordination and cooperation,
leadership, support, and non-counselling roles. In addition, some roles should be fulfilled by teachers and
executive officials. Second, the time in school counseling activities should be assigned according to the
developmental needs of students to provide inclusive support for all audiences and comply with priorities in
tasks with a greater contribution of preventive and group services than compensatory and individual services.

Interactions as another key aspect of the management process in the professional school counseling model
involve promoting attitudes toward the role and position of school counseling and contributing to the
systematic promotion of education. The audience’s attitudes can be promoted by collecting data and raising
awareness of the effectiveness and importance of programs leading to gaining support for counseling
programs in the school and contributing to achieving the goals of the programs.

The systematic promotion of education refers to the systematic view and consolidation of the multifaceted
participation of actors and influencers inside and outside the educational system to pave the way for growth
and change in students by creating a supportive and encouraging atmosphere. The actors within the structure
include principals, vice-principals, teachers, peers, school associations and councils, and other school staff.
Moreover, influencers outside the educational system include family, religious centers, scientific and
research authorities, cultural and social centers, support institutions, industrial centers, entrepreneurs, and
media. Given the vital role of the family as a context for the achievement of educational goals, there is a
greater emphasis on effective and continuous improvement and enrichment in the education system and
executive cooperation with the family.

Services: School counseling services should be inclusive and strategy-driven. Inclusiveness refers to
comprehensiveness, justice orientation, consistent coverage of school counseling services, and the provision
of developmental services specific to each course and educational level. Inclusiveness also means the
comprehensiveness of programs covering all audiences, including students, parents, and school staff, and the
use of different strategies in the programs. Justice orientation and consistent coverage refer to the active and
persistent role of the counselor in expanding services to all students regardless of their differences, and
developmental services specific to each course and grade refer to the provision of counseling services at all
educational levels in line with the developmental stages of students.

Strategy is another key aspect of service delivery. This section addresses the ways to provide school
counseling services and how to transfer services to students. Service delivery strategies refer to the way
school counseling programs are offered and include curriculum guidance, individual planning, individual and
group counseling, large group counseling, crisis intervention, referral, consultation, and systematic support.
The transfer of services to students refers to the way students access counseling services. Services such as
counseling, curriculum guidance, and individual planning that are provided directly to the students
themselves are called direct services, and services such as counseling and systematic support that are
indirectly offered to the student are called indirect services.

Accountability: Accountability has two key aspects including evaluation and promotion. Evaluation is
performed based on some principles such as a systematic and process view, continuity and dynamism, and
attention to human and moral rights. Furthermore, evaluation can pave the way for improving quality,
responding to stakeholders, and reporting to senior managers. Accordingly, there are three types of
evaluation in school counseling. Evaluation of the school counseling program, evaluation of the functions of
the school counselor, and evaluation of the school counselor.

The evaluation of the school counseling program aims to systematically measure the effectiveness at the
beginning, during, and at the end of the execution of the school counseling programs (formative and
summative evaluation). Such an evaluation is performed by the school counselor, counseling professionals,
and the program steering committee to measure the degree of achievement of goals, the alignment of the
counseling program with the mission of the school, and executive problems.

The evaluation of the performance of the school counselors refers to the examination of the functions of the
school counselors as the most important actors in school counseling activities. This type of evaluation should be
performed regularly by focusing on variables such as the compliance of the activities with the job description, the
amount of time allocated to different services, and adherence to the principles of professional ethics by checking
activity registration books, completing self-assessment forms, and surveying stakeholders, beneficiaries, and other
colleagues by the school counselors themselves and school counseling professionals.
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The evaluation of the school counselors aims at measuring the professional competencies of the school
counselors to improve their expertise, which is carried out by the program steering committee, specialists
(supervisors), and the school counselors by completing checklists, self-evaluation forms, opinion polls, and
reviewing personal promotion files. The evaluation report will be presented to the stakeholders and the
higher authorities of school counseling and it will be drafted according to its recipients.

Another key aspect is the promotion of school counseling services that focuses on the competencies of
school counselors, the systematic promotion of school staff, and the recruitment, training, and promotion of
school counselors. School counselor competencies include the general competencies of educators, scientific,
insightful, and practical competencies, and personal characteristics of school counselors. Systematic
promotion of school personnel refers to achieving, maintaining, and strengthening the professional
competencies of administrators and teachers involved in school counseling programs.

Recruiting, training, and promoting school counselors aim to employ and maintain professional counselors,
retrain and exchange continuous professional experiences, improve the professional competencies of school
counselors, provide professional training for school counselors in the school environment, supervise
professional trainers, apply professional models in professional practice, and strengthen professional identity
and personal development of school counselors.

Conclusion

Overall, the professional school counseling model proposed in this study provides a comprehensive and
systematic view and attempts to pave the way to direct counseling programs based on new scientific theories and
in line with the Iranian Islamic culture so that students can fully participate in the educational process regardless of
diversity and individual differences, use opportunities and the curriculum effectively, develop their academic,
occupational, personal-social, and religious-moral competencies, and prepare for life after school.
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